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Satellites provide information while it is happening via radio

ABSTRACT
e .

<

Information creation and dissemination-is an ever-present
phenomena in our'society. The amount of information stored in -

the world's librar;es'and computers has doubled over the last

elght years. College students may have computer access to

libraries and cther data.banks from their dorm rooms. = ..

a . ’ . s

and television.

For some,vthis information issue is a-ghallenge; for others

it is a serious problem. At the very least, the information

issue is a‘subject of much discussion, and concern for fhe
influence of information issues on the future of society is
widely apparent. |
“ In adult educafién, practitioners and administ;ators often
associate tﬁe information issue with worry about oﬁéolescenpe. .
This concern is expr-ssud by feelings of being overwhelmed and

of inadequacy, by pressure to keep up to date, by the need to be

more efficient, by concern with imparting sufficient information

-1in programs and class nfferings. Time management, speec reading

" and listening, stress and computer literacy offé}ings are

marketed as solutions to the information problem, and

1 | -




implicitly. one hopes these solutions will lessen one's fear of

becoming obsolete.“.

In this forum the writers want to begin gddressing three
areas: the information issue itself, the relationship of the
inf;rmation issue to the adult ecucator, and lastly, raise

qustions for considering the relationshib of.the information

.issue to adult education and to the notion ofoobsolescence.

Three perspectives on the information issue and on its

relétionship to adult education are offered. The responses are

not posed for purposes of argument itself, but are posed as a,

variety df considerations. Each of these responses comprise an

on-go{ng dialogue about these issues to yhiqh we invite~adult

educator participation.
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The conéent of_thiu paper was origin;ily presented at the
1984 National AAACE Conference in Louisville, Kentucky in
November, 1984.
The authoré want to thank R. Boyd and A. Knox’for their

comments on this paper.
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.influence of information issues on the future of society is

FORUM | ' “ , .

HOW ARE YOU SWIMMING IN THE INFORMATION OCEAN?

Information creation and dissemination is an evet-present
phenomena in our society. The amount of information stored in .
the world'sg libraries and computers has doubled over the last

eight years. -College students may have computer access to

libraries and other data banks from their dorm'ro?ms.

Satellites provide infofmation while it is happening to thé

world via radio and television.
For some, this infurmation issue is a challenge; for others

it is a‘seripus problem. At the very 1east, the'information_

" issue 18 a subject of much discussion, and concern for the

4

widely apparent.

In adult education, practitioners and administrators often

”

- asgoclate the information issue with worry about obsolescence.

This concern.is expressed b& feelings of being overwhelmed and
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of inadequacy, by pressure to keep up to date, by the need to be

4

more efficient, by concern with imparting sufficient information o
_-in program and class 60fferings. Time management, speed reading
and listening, stress and-computer literacy‘offerings are
‘marketed as solutions to the information problem;"and‘ ¢
implicitly,“one hopes these,solutions‘wili-lessen one's fear of
'becoming obsolete. | |
In this forum the nriters want to begin addressing three
areas* ‘he information issue;itself, the relationship of the
'information 1ssue to the adult educator,'and lastly; raise

questions for considefing'the relationship of the information |

1

o

_issue to adult education and to the notion of obsolescence.

Three perspectives on the information isgue and on its

relationship to adult education are offered. The responses are

not posed for purposes of argunent itself, but are posed as a-
variety -of considerations. Each of these responses comprise an

on-going dialogue about these issues to which we invite adult

.educator participation. -

PERSPECTIVE ONE

. ’ .

I believe the metaphor of (the ocean is an appropriate one to i
describe where all of us are .anese days in reference to
information. You will readily see that I am taking a posltive

Vo

. attitude toward the situationt' Generally'one hears the




question: “Are you drowning in the information ocean?" We are

assuming you.are at least still swimming. /

-I'would like to briefly explore three questions with'you:
. . . « ) ) - .
l. what is the information problem? - J

2. What is_the;relation of information to knowledge? -

3. What are the implications for educators of adults? . ~
I start with.the assumption that we have an information
. -

problem in our soclety, and thete are two fundamental dimensions

¢ - to it. We have at the same time, too much information and not

eneugh information. _
John_NaisBitt_(l9§2) author of M;gatrendé writes: "We are
T drownihg in infofmation bu; étarved fér knowledge . . . This
level of'information [the amount presently av;ilable to, people]
is dlea£ly ;mpossible to'héndle by Dresent means. Uncontrolied
“*and unorganized information is n6 i6nger a source ih an |
information'society. Iﬁstead it'bépomes the enemy. . " (p. 24).
Wendell Berry (1983)'wr1tes,“"The evidence is overwhelming
that [information] does not solve the :human problem.' . Indeed,

2

. the é?idence overﬁ#élmingiy suggesfs « « « that [information] ;s,

'Y the problem” (pp. 48-62). '

Berry and Naisbitt Qarn.us‘that the tremendous aghunt of
inf;rmation we have available, that floods across our desks

every day, is not as beneficial as some would have us think. «in

fact, information may be a major contributor to a wide array of

[] . [




acres of soll to erosion.
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problems. New research 1nformatioﬁ thaﬁ increases food
production through largerv fertiliier.applicatibns has lea to

ground water pollution._ New technology reyuiring increasing

4 . ' .
amounts of electricity, and large.  coal burning electrical

generéting plants 1s a contributor to acid rain. New

agricuftural equipment rquiring huge fields in which to operate

has caused farmers to tear out windbreaks exposing thousands of

& . .

At ‘another ievel, increasifig amounts of information require
q b .
more time for information management, and take away time (Zor

peopl@5 to reflect and discover meaning in informatiog.” For .
some pevple, increasing amounts of available information have a

numbing effect, with the result thaf only minimum attention is

' paid to eny ihformation. Many people have developed a. survival

attitude toward information, trying to avold becoming buried by'

the flury of facts, paper, and electronic signals that pombard

them dally. . : :

. \

Not only dq we have ever increasing amounts of information

’

thrust on us, we also often 1la 'k for information. Though there

.may be ever increasinglamounts of information available, we may

discover that to solve a personal probiem we have, or for a

community to resolve a personal problem we have, or for a

community to resolve some issue it faces, specific and

A}

appropriaté‘ihformation is lacking. With all the information

-
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available; we may disco&er that none of it fits the specif;c

context of our problem or question. I will cbme back to this
later. ! | g _ _ . 'u~'
Now‘fpr a moment, I would like'to éxplore the relati;rsﬁip'
of information to Rnéwiédge. Our information iﬁclu&es !
unexamihgd expe:iénces, faets gnd numbers}_ KhOwledge.results
when we integrate experiences, facts and.numbers, and re;ate

.

them to a problem or situation, or to a ﬁheory. For instance,

we may be interested in wood carving. We go to the library and )

discover information about which knives to select,‘ﬁhich wood
carves well, and perhaps we see examples of work from other wood
cérvgrs. Until we reflect on the information ahd-attempt to

apply,it‘tp our own wood carving projects, it remains

information. Once we have integrated the information it becomes

knowledge. ‘There is thus a learning process involved, from-
receiving new‘infOrmation to integrating and making sense of
. this information which then becomes knowledge.
Each of us carfies a supply of unexaminediexpefienées,
facts, and numbegs around in our heads, a supply of information

that we may one day incorporate into our }nowledge. let me

share another example to {;;ustratefthe difference between,

. information and‘knpwﬁedge. Let us say that you have organized a

. workshop on international trade. You have arranged for a panel

of experts: an economist, a political scientist, an exporter,

™
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aﬁd a banker. Each provides a view of internationai trade.

° Each‘ghares his or her-knowledge with the group. But to the

»

participants in the workshop, what these experts are sh%;ing is

information: - Until each person takes the information apnd

7 . _— _ .

reflects on it, tries to relate it to experience, to problems
. o=

faced, and so on, the experts’’'knowledge remains information to’
' 0 . _ " g

ghe workshop participants. - “'r . -

' Norﬁan Cousins (1981), former editor of The Saturday Review

. says it this way, “There is a tendency to mistake data for ’

A\

. J . o “
wisdom, just as there has always been a tendency to confuse

logié with values, intelligence with insight._-Uhobstructed
qcceés to facts can produce good bnly 1f it 1s matched by.the

desire and ability to find out what they mean and where they ’

¢

lead. They. are too easily»regardéd as evaluated certainties_

v

rather than as the. rawest of raw materials crying to be

»

proceésed into the texture of logic. . .'The‘cpmpuief'can‘* g
~ provide é~correc§ number, but it may be an irrelévanﬁ number’
until judgment is pronouncedg (p. 1045.
Thus it is esseﬁtial, in ;;.judgment, for ipfofmation Rﬂ be-
reflected upon, and to be integrated into ope'a pers?nal life
| situation. Unexamined information not only can be 1rFeievant,
but can"lead’to dependency relationships. When we know that a -

wide array of information is avallable, we go looking for it

from experts, data banks, and s0 on, often believing that this

Y
. :




’la. information can be applied to our situation without examination

and reflection. ‘

. Turning other people'§ knowledge into one.s own personal

knowledge is further complicated by the: kinds of knowledge
o -.' . available these days. Much knowledge is highly.specialized and
| this requires increasing effort on the part of people to see
where this highly specialized knowledge, information to the
learner, fits within the learner's life. Not only is there the -
‘, / ) problem that information is highly specialized but there is -
also the problem of information being presented without \
AR ~context. Frit jof Capra (l?83)-says, ﬁThepreal problem that
| underlies our crisis of ideas [in this country]§ the-cht that
| most_apademics subscribe to_narrow pegceptions of reality which
'é are inadequa}e for,dealing with the major problems of our time.
ﬂ ' These_problems + « o-are systemic problems,‘which means they.are
- . closely interconnected and interdependent. lhey cannot be
understood.within'the.fragmented.methodology characteristics of
our qcedemicmdisciplines and éovernment agencies"'(p. 25).

Now todthe third question: - What are the implications of

'what we have beén talking about for edﬂcators of"addlts?

-

’ Our role as educators goes far beyond providing information,

N

LY

!
|

”i or to use the jargon, delivering infnrmation. By only_providing'
! 'information, we may,.as Naisbitt suggests, contribute to the
f

problem rathsr than aid in solvipgg it. At least two_.dqcator'

- H .
H - » .
* )
4 ]
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N roles are suggested. One is for the educator to assist the
learner in making sense out of specialiééd inﬁormation in light
of the learner's life situation. (When I use the word‘learner,
in this instance, I ;ould aiso use thé words commuuity~9:

' group. That’ig, we could assist a community in making sense of
certain specialize& information we have in light of that’
gommunity's problem or question.) Alung with agsisting‘learne:s'
and communities making sense out of information éQ\termb of.

..apecific gituations, we also could'assf§t~by‘helpiﬁg_the learner

«® 3y
raise such questiqns as: 1s this information;accurate, is it

useful or worthwhile in this situat;on, what gosts are involved,
and so on. |

Secondly, we have an obligation, (it would seem,) to assist
learners in identifying'informatiqn that 18 needed and 18 not
available. Together with the‘learner, we can set out to find
the necessary information. ihis cqoperétive effort iu search'
for information could be called revearch. But it is different
fromuwhat.we'orginarily call research because the beneficiaries
of. the reéearch are involved in dolng thé research. We are.not
researching for the purpuse of writing papers and gaining
tenuré,_but in assisting learners grapple with problems and
situatiqns. (To be sure, out of such joint inf;rmation finding
efforts, or research, publishable material may result that may

assist others, but the primary purpose of such joint inquir§ is

-to aid the learners who are irvolved.)

13

S ! U U




In summary, we could easily say that our socigty at the same
time faces the prﬁblam of having\too much infof;ation and ﬁot
eqough. We may be swimming in the information ocean with the
waves crashing ovér ;ur heads, and a moment or 80 later find
ourselves crawling over the parched,ldry,ocgmn,floor; in search

of a mere cupful of water. As educato.s oi adults, we havé the
. & ‘ .

‘?ﬁ‘responsibility of knowing where we are —- swimning, or looking

%;gqr water. ‘That in itself is often a difficult question to

resolve. |, ' :

. PERSPECTIVE TWO

Pers;ective one begins with the assumption thatrthere is an
"information problem:” 1. the Megatfgnds quote states that
“uncontrolled and unqrgénized" infor@ation is not a reso;rcé but
an enemy; 2. . the first perspective infers that because
infofmation does not give complete and perfect answefg (e.g.

"along with technolqgical advance ¢ f increased food.production .

'+ @, come problems of ground water pollution . . ." that

information ie a major contributor to human problems; 3. states

that "information is trust on us;" and lastly, 4. part of the

information problem is we “lack for information.”
Impliéf? in these statements, I would éuggest,“are some
assumﬁtions to be challenged: 1. Only when information is

controlled and organized is it a resourge; 2. Only when
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informacigp is absolutely cpmplete, that is resulting in no
unanswered and unplanned for end results, is it not a problem; -
3. The human being has no choice as to what information he/she
will hear, ponder, etc; 4. It is a problem inherent in
information that humans lack complete infqrma£ion.

I would suggest that this approach to infornation is

mechanistde, reduces the person to a helpless bystander and

- 1mbues infoxmation itself with power over humans.

In place of this approach to the issues of information,'l

would suggest that the very metaphor of the water should he °

turned around. We are thefwater. We, to a large extent, bring

life and death upon ourselves. Info:mation is one-element which

may influence us.

And what 18 information? Information is'hccumulated data. .

- It may be cbIlected and stored in peoples' minds and .

experiences, on tablets,‘iﬁ books, in computer banks, etc.
Information may be disseminated by ﬁerbally sharing stories, by
drawing pictures and graphs, by television and newspapers.
Ipformation may be received by listenihg, reading the printed

word, being exposed to billboards and magazines, by accessing

' " computer data banks.

Human beivgs have in latge part, a choice to attend to, to
ignore, or to utilize ;nformation. I suggesi that the real

problem today is not an information problem, but a human
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problem., The human problem‘is that of a wrenching paradox of
connéctédness and separateness. |

A-glaﬂce at the recent history of information exchange
demonstrates the paradox. As tﬁé potential for communication
across the mileg increased, (newspaper, telegraph, radio,‘T.V.y'
satellite, coﬁputer}, geographical, personal and educational
isolation potentially decreased..{]hdividuals bé;ame more
potentially connecte& with~£he wdrlq,

However, with the increased poténtial for commun;cation,
several other\factors resulted, factors whiéh can be heard today
in discgésions about the information issue.

1. As-“the potgntial for communication and»shared data with

the world increaséd, individuals' sense of.isolatiOn began to

~ increase because of too much stimulation. ’Qne simﬁly cannot

lrespond to éll possible connections, nor tpinE about, nor do
something-about each and every piece of information.

2; As the time it tébk to communicate decreéééd; theféNQAS
‘often less autonomy and more centralization involved in decision
'paking and in control of the communication itself, (e.g.

newspaper, radio, T.V. aﬁc éomputer accessigility mediated by
ﬁhe‘largest of the technological companies). Individuals becamé
more 1sola£ed from ﬁnmediated information and therefore,

potentially more frustrated at their own lack of control.

¢~
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3, As communication with the world incieaséd, the

complexity of skills- involved in learning from and using the

information itself increased. As complexity of skills has

increased, so has the sense of igolation that one cannot learn

o

all there is to learn.
'In summary, the problem today 1s a human problem of
connectedness and 1solation. One cannot respbnd to everyone and

cannot consider everything. Communication aand informétion is

. often chanﬁeled or mediated by certain groups of people rather

than bflﬁhe individual. Third, tha more complex the information
and communication gathering and media themselves, the more
complex the gkills_needed by persons to‘usé and understand both
theomedia and the information.  And iastly, the processes of
separateness,.conﬁéétedness and isolation continue at rapid

rates.

What can be done about this human probleri? In 1959 Margaret

" Mead suggested at a meeting of the National Education

Asgoclation that educat;;n was changing rapidly. Her comments
may offer a new godel_for consideration.

"Although," she qaid, "the"educational system remains
basically unchanged, we are no longer dealing with the vertiéal
transmission of the tried and true by the old, mature, and
~exper%enced teacher of ﬁhe young, unmaﬁure, and unexpérienced

pupil #n the classroom . : . in a world of rapid change vertical

17




transmission no longer'adeqqgtely-serves « « « (us). One is not
éharing knowledge one acquired a year ago . . . but “one léarned
what was rew yesterday and the pupil mugt learn it today."

She continueé and suggeéis.thatlwhat is "needed and what we
'~ are already hoving'toward is the inclusion of anotheflwhole
dimension of learﬁingz, the ;ateral transmissiop,‘to and#by'
lever& s%ptient meﬁber of society,_of what,hgs been discdvered,
invented, créated; manufactured and marketed. This is not

necessarily a triad and true paudad down wisdom, but cont1aual

ad justment to take in new, to weigh, to envision ramifications,

A
\

to use and td innovate - individually and collectively'— the

lateral transmission of information by all to all as knowing

_individuals." .

Mead's concept of lggeral transmission of knowledge hgé
several implications: 1. All ages, generations, é;gsses qf
workeré, of thinkers, etc.lhave information and knowledge to
‘share, and not necessarily the same information; 2. People do
‘gather some information and not dther; 3. Differgnt pgoﬁle have
or acquire different skills; 4. A future of keeping up with the
information we ourselvés.afe generating consists in a’trusting
qﬁd sharing together with'each other. .

In summary, it is human beings who create and disaéminate
" and decide to use information. The issue is how will this be

‘done. With Mead's model of shared transmission of knowledge as

a basis three areas for educators might be considered.

18
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let us loék at our own laﬁguage and our own practice:

1. Do we talk“about information'or_techndlogy'which
transmits information as if it were the problem (e.g. the
computer vs. the human, ;he information problem)? rIn other
words, are we going to give power té that which humﬁn's have.
created or areﬂWe: Joining tdgether with others, going to take
power and responsibility for it and forlhow informgtiﬁﬂ and'
teclinology are used? | —

2. Let us look at our own practice in terms of whether Qe
try‘fo do it all ourselves./

;.issues of cqllegiality

-y ”

— 1ssues of collaborative research (including changing

. tenure’, promotion, and pay raise poliéies which today .

support individual research)
- issues of interdisciplinary sharing
- issues of administrators, trainers, ABE instructors,
professors, etc. col}abofating rather than competing
. 3. Let us look at our praétice in tepms of what is
communicated in our Clasarpoms, ﬁrogram planning, workshops,
seminars.' Does thehmanner in which each is‘¥un demonstrate a
position of connectedness which takes responsibiiity for the
world, includiﬂg the creation, d;ssemination and use of

information?
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_PERSPECTIVE THREE

Consider information like an ocean; it surrounds us, and_in

"~ its all-pervasivenéas is as taken for graned as the air we

|
"_ _ ~ breath. Information is part of fhé environment which sustains
. life.. If we can momentarily visualize ourselves as swimmers, we .

‘can begin to feel the water around us, and gain a new ¢

appreciation.both of the setting, and of our abilities to

‘ “.interact with fhe.ocean.and with our fellow swinmers. ﬁcpendinngs s
on our abiiitieg; the temperature of the water and anbient alr,
the amount of wind and'waves, the presence or absence of clcuds;
the kind of beach nearby, the friends who are near us, and other
circumstances, we more or less enjoy onrselves. : ' —

.How might we relate water conditions to information? Ilet us

_consider salt content as roughly equivalent to information which _

. ig rele#antmto—the_wo:k_ue_daiwmjng_highér the salt content, the
easien it 1s to floa;; the more a person's information coincides
with the person's work requirements,Athe greater.the potential
gsatisfaction. Water temperaturé rcpresents congruence bctween
perncnal competencies and occupation;.a 'people person' is more -
likely not only to succeed but Se content as a salesperson,. than
an introvert who prefers solitude: The wind can be considered
large social contexts such as the national economic situa;ion;

waves correspond to local social contexts such as racial unrest;

proximity to land equates with our degree of self-awareness and




b

comfort.with change; depth;of water shall repreéent levels of.
abstfaction‘we are'dealing with, and lgngitude and latitude
refer to.;ur upbfinging andAébcial status}
Presumably we would all like to think'that'we are
- accomplished swimmers, comfortablé,in.our body's natural
bupyancy. " For various.reaéons,vsome-people never seem to get
enough. of the elements, while‘others quickly tire ;f it éll - or
LA so they let on. Eveﬁ after seventy years of.swimmiﬁg, there are
" those who still delight in flying fish and the sﬁarkle-on a

clear spring mqrning,Aand many others who take thg bounty

casually. We can speculate about how people's attitudes toward

~__ their life experliences predispose them to exer:ise ﬁore or less

energy to tread water in one spot, or move to other places near

°

or far away.

To .this point we have been talking about various elements

-which contribute to the kind of relation between the swimmer and
- «
the ocean. - There are the physical and mental attributes of the
swimmer as wel].gs-the external,'environméntal,conditions of the

information which interact on a daily basis.
4 ’ ’

Now let us consider questions about the quality of the ocean

we are swimming in, as well as our responses. In metaphorié,

-

terms, what is the salt content, temperature, surfacerf the

ocean? Do we swimmers possess one stroke or several, can we

~

negotiate-gore than flat, still waters?‘

«
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Quality is certalnly rclative in many if not all
situations. Yet we can not.disregard the perennial philosophic

question whether some areas of the ocean are good for all

swimmers all the time. Or, from a social perspective, are some'

~areas of the ocean open to public access, while other areas are

off-1imits? From a cross-cultural perspective, we know that

while there 1s some overlap between differeh; parts of the

ocean, there are also territorial waters protected by claims of.

°

national sovereignty. The merits of the water/iqformation is
dependent upon so many other inter-dependent factors as well.

We can inquire about the sources nf water/information. Does it

.originate from continents such as'governments, from countries

such as news agenéies, mpltinatibnal‘corporatiohé, or from
principalities'guch as academia? . From wﬁat points of the

compass are we in relation to these land masses?  To the Nbrth,

-South, East, or West? What languages are spoken, under what

pdlitical system, with what kiqd of dipldmatgp relations with
other countries? . ) .

These are nettlesome questions 1f we take them seriously

. because they require a constant exercise of individual and

social'judgment, What are our standards for assessing 'good'

information from 'bad,' 'relevant' from 'Arrelevant,' 'accurate'
] .

from 'inaccurate?' What are the soclal filters which predefine

‘the categorles we use to order our world? What information 1s
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_sysctematically excluded, and why? jhe time and energy we devote
to such conside;etions varies with our interests, training, and R

priorities.’ And if we are very buay'end comfortable in a crowd;

o

and swimuing in famlliar waters, it is much more difficult to
ask questions which may challenge people's basic beliefs about'

the water they swim in and their corresponding abilities as

"swimmers. L ‘ 'ﬁx S

: 7/ C
Sometimes such questions are thrust upon us and we cannot

aioid tnem, * We all'experience choppy eeas from time toetime- we

get disoriented, take in some big mouthfuls of qplt water, and

»‘

begin to look for a raft shallow Vater, or tn truly extreme

'situations, solid land. Sometimes we need something more

substantial than our own wits to shelter us from a storm.

oy

In oqr'daily lives, we might enter‘our office on certain
days to find our desk covered with paper work, five phone

messages to return immediately, and two students who need ten

minutes of our Attention right now. Sorting the mail at hone,

~_ we wonder who sold another mailing list with our name on it.

Turning on-the television or radio, or reading a journal or

morning paper, we may conclude that the world is too messy and

‘couplicated, that there is little one can do to resolve some of

the problems which just do not go away. Some people ﬁay

nonetheless keep the T.V. on while reading the New York Times,

thiretlng for more and more information - becoming information
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junkiea who occupy most of their waking hours attempting to
satisfy their addiction. Others will turn off the television

set, close the newspaper, and resolve to focus on more tangiblé

situations to work with. After all;.why‘attempt_to swim the.

l
?
’ ) English Channel when negotiating'the swimming pool is.
) "challenging enough after aabig meal? Yet another g?oqp may
 decide to head for a shallow,’well-protected lagoon an remain
there indefinitely; convincgd ﬁhaﬁ there is little to do bu£
‘ rélax and enjoy the simple pleasuresf . C o -
"Earlier-I alluded to the aepth of water in yhich ﬁe are -
swimming. In the paragraph above;.tﬁe.1ntrepid=swimmef i;”vw
| moving through Qarious depths of water. Generally speaking, we
may assume that the farther out from shore; the colder the v  ;
ﬁatéf, the choppier the sea. B“E 1ffHarry Stack Sullivan 1is
correct, then\mdre of gq,péﬁﬁ'tb'fisk such.perils occasionally
in order to learn and become more accoﬁp;ished swimmers. His
claim is that”peqple'exercise aelectiye inattenfiQn to screen
out certain kinds df information. In the case of someone
swimming iq’; world-class competition, concentration is dévotédv' ""**“*‘~——¥;——
to a narrow field. It would ﬂot be aﬁbropriate to listen to the
sounds of gulls overhead, or m;rvel at the color of swimming
trunks qf the nearby competitor.

By the same token, there are occasfons when selective

y inattention may not be so useful.-.Way out in the far reaches ot

24




-20-

the ocean, we may have some momentcus information which demands

attention. How do we respond to the continued advances in

genetic engineering, stockpiling of nuclear weapons,

- b

.deteriorating international relations, the maidistribution of

food in the world? Such information is far out in deep anpﬂpbld

water. The prospect of swimming ouf there is daunting.

Besides, there are expert swimmers who have been there before

us, and surely they know what they are doing. ..

ADDITIONAL QUESTIONS FOR DIALOGUE

1. what is the relationship of education to information? Is it

2.

-

sufficient to describe,édglt edugation as disseminating -,

informatiqn? “If this is the casé, do adult educators then

becomg.irrelevant with the proliferation and availability of

computers?

If we are concerned ﬁith'obsolescence,'what does it mean to

be "adequate" in adult education? e.g.

a.

b.

keeping the file filled
knowing Qheré to go for information )
Séi;g éﬁléw;d<ﬁ;£é dgcisions about the Qorth énd value
of information

expanding information .sourceg

sharing information

etc. [ ] L] [ ]
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f//’ 3. Margaret Mead challenges the structure of education where !
) e information is controlled by a few. ' . ¥ -
‘L , A g ‘- . _ o
i ~a. .Ts this.a challenge to the structure of adult X ‘ ‘
education today?r - S
_ : s . _ 3 _ o
b. Ig this a challienge to information sources or : ' ' @
N ) .. T
. :providers? . e o
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